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ABOUT THIS TOOLKIT

An educator's guide for decolonizing the mind.




The album

As an artist and musician, | started writing a new album in 2017. Having
been involved in the decolonial movement in the Netherlands, the songs
reflected the experiences and emotions | and many others in the struggle
felt. | soon realized the songs weren’t just separate ideas. Every song felt
like a piece of a puzzle, a bigger picture that told the story of resistance
through the eyes of people of color. This story wasn't just based on music,
the songs were accompanied with images in my head. With every song
and every image people popped up in my mind who had educated me
on these issues. The more the songs progressed, the more | felt this
project was more than an album - it was a music documentary.

The film

In 2018 | decided to take the leap and took on the challenge to produce
and direct my first film with the album as the soundtrack. Knowing | was
going to tackle a topic that was complex and sensitive, | decided on a
clear point of view. | wanted to share an analysis of institutional racism. |
wanted to offer a language to challenge people who uphold this system,
whether they are aware of it or not. | wanted to connect the dots
between different communities who are fighting the same system of
oppression. And | didn't want to convince white people of this problem, |
wanted to empower people of color to challenge and combat it.

In 2019 | wrapped up production and released The Uprising, a music
documentary that zooms in on collective challenges of communities of
color in western Europe. The film connects the fight against Blackface,
the struggle for the recognition of colonial crimes the Netherlands has
committed in Indonesia, the fight for the liberation of Palestine and the
struggle in the political field for an inclusive society.

The response

Since the release of the film, The Uprising has been screened in different
parts of the world in venues ranging from educational institutions to
community organizations. With every screening questions came up
related to education. A lot of people felt the film made complex topics
accessible and comprehensible. They wanted to know how they could
use the film for educational purposes. Many of them are active in the
movement, either within or outside of educational institutions, and were
looking for ways to engage people in decolonial theory and practice.



The toolkit

So | decided the work of The Uprising was not done and proceeded to
develop this educational toolkit. Using the theoretical frameworks and
concepts discussed in the film, this toolkit offers activities and exercises
to apply those concepts in practice.

Coming from a decolonial point of view, | am reminded of the idea to
‘not let school interfere with your education’, meaning that education
doesn’t necessarily have to be based on institutional structures. | believe
in the important role teachers play, but | also believe teachers don’t
always appear in educational institutions. The educators who made the
most impact on me weren’'t formally trained as educators. They were
family members, community organizers, colleagues and many others who
empowered and inspired me in the struggle against injustice. All these
people understood the value of education and the educational role they
could take on in their own context.

If you want to take on this role in your own context, whether as an
educational professional or as an engaged individual who is looking for
ways to empower and educate your community, this toolkit is for you. |
hope this document offers you the ideas, inspiration, tools, suggestions
and confidence to contribute to the decolonial struggle.



WHY THIS TOOLKIT?

To facilitate people in decolonizing the mind.




HOW TO USE THIS TOOLKIT

Reader's manual.

SETUP

KNOWLEDGE



Concepts

Each chapter offers theoretical concepts discussed in the film. These
concepts are based on the analysis of the academics and activists
featured in the film. Every concept is introduced with an introduction
page and viewing assignment. Every chapter concludes with the lyrics of
the songs which are also considered a concept.

Activities

Each concept is linked to an activity. Every activity contains guideline

guestions you can pose as an educator to your students to nudge them in

the right direction. Knowing that different types of students require
different approaches in teaching, this toolkit offers three options for each
activity:

e Practical: this option focuses on understanding theory and making it
accessible on a practical level. It means introducing students to
theoretical concepts and supporting them to relate it to their own
individual experiences.

e Practical + theoretical: this option focuses on applying theory to
practice. It means engaging students with theoretical concepts and
supporting them to apply those concepts in their own context.

e Theoretical: this option focuses on developing theory. It means
encouraging students to explore theoretical concepts and supporting
them in using those concepts to influence policy, discourse and
knowledge production.

From these three options, it is up to you to decide which option best fits

the needs of your students. Feel free to combine the different options

and guiding questions if this fits the needs of your students.

This section is based on group activities with the specific aim of
practising the following skills:

e Active listening

e Engaging dialogue

e Connecting local issues to global struggles

e Conflict solving

This section offers resources related to The Uprising for those who want

to get actively involved in organizations or campaigns:

e Literature: overview of publications that served as the inspiration for
The Uprising.

e Organizations: overview of the organizations featured in The Uprising.

e Campaigns: overview of the social justice campaigns featured in The
Uprising.
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Now that you are familiar with the specific setup of the toolkit, here are
some general considerations to keep in mind.

Glocal approach: from a global struggle to a local context
Acknowledging that local contexts may differ and therefore the specific
experiences of students from different communities, this toolkit is based
on a “‘glocal” approach. It offers concepts based on a global struggle, but
allows room for interpretation and translation to the local context. It is
up to you as an educator to use the tools offered by this toolkit and
customize them to the needs of your students in your specific context
and assess them accordingly.

Deciding your audience: who are you serving?
This toolkit was designed for educators who focus on:
e Students with a practical focus, for instance, in vocational education;
e Students with a practical and theoretical focus, for instance, at
universities of applied sciences;
e Students with a theoretical focus, for instance, at research
universities;
e Participants in workshops or events organized by grassroots
organizations.
When referring to “students” in this toolkit, all audiences mentioned
above are included.

Basic course material: which resources can you use?
The basic course material for this toolkit is the music documentary The
Uprising. This film is available to you in three formats:
e Youtube: the film is available for free on YouTube with the following
subtitles and links:
o English subtitles: https://youtu.be/8GjRMQrI2ig
o Spanish subtitles: https://youtu.be/Pr7tCZT2Nyo
o French subtitles: https://youtu.be/MWwrfg6inVmQ
Dutch subtitles: https://youtu.be/5_3LOsZcigo
o Indonesian subtitles: https://youtu.be/ZIpUEWS51ItM
e Film: one mp4 file with the entire film, (contact
info@pravinimusic.com for purchase).
e Chapters: nine separate mp4 files corresponding with the nine
chapters of the film (contact info@pravinimusic.com for purchase).
In order to help you find the relevant clips within the film that illustrate
the concepts, every concept contains a timestamp of the film segment
and chapter segment. You can use these timestamps to locate the
segments in the file that illustrate the specific concepts.

(o}
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Additional course material: which resources can you add?

Depending on your context, you may want to gather additional course
material. For instance, when an activity requires using a news article or
other type of resource, you may want to consider pre-selecting those
resources to guide your students in the direction you want to focus on. It
is up to you to decide which resources are revelant and suitable for your
students.

Curriculum development: how to embed the activities in your work

as an educator

There are three different ways to proceed in using this toolkit to develop

a curriculum:

e One-time session: you can pick and choose activities from the toolkit
to use in a one-time class or workshop dedicated to a specific topic
related to decolonization.

e Curriculum support within an existing course: you can use the
toolkit to add to a curriculum within an existing course. You can
choose to do all the activities offered in the toolkit or select a few that
you want to explore during the course. Examples of existing courses
that align with the focus of the toolkit are:

- Social work or social studies
- (Global) citizenship or global studies
- Peace and justice or political studies

Post-colonial studies

Ethnic studies

e New course based on The Uprising: you can use the toolkit to
develop a new course based on the film spread over a period of weeks
with a specific focus on decolonization.

Assessment: how do you decide if a student has passed?

Each activity is based on a specific learning objective. It is up to you to
decide when your students have achieved this learning objective.
Guidelines you can take into consideration for assessment are:

Student has demonstrated an understanding of a theoretical concept;
Student has illustrated a theoretical concept with a practical example;
Student has expressed a clear point of view on a specific topic;
Student has shown active participation in the activity.

If you feel you are not yet equipped to assess your students properly on
decolonial theory and practice, you're encouraged to either participate in
‘decolonizing the mind” activities and programs yourself to gain some
experience and understanding. You're also encouraged to consult the
literature included in this toolkit on page 101).

Now you're all set, let's do this!






SETTING UP



CHAPTER 1

THE HISTORY

When you learn from the past
to understand the present.




CONCEPT 1.1

S
>IIA FILM SEGMENT: 00:03:14-00:03:50
—1— CHAPTER SEGMENT: 00:02:48-00:03:24



ACTIVITY 1.1

Learning objective: student is able to recognize ideas of
Enlightenment and relate them to their own world views.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 1.2

VY
>IIA FILM SEGMENT: 00:04:10-00:04:55
— 71— CHAPTER SEGMENT: 00:03:44-00:04:29



ACTIVITY 1.2

Learning objective: student is able to reflect on their own values
and how these have been affected by colonial legacy.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 1.3

VY
>IIA FILM SEGMENT: 00:04:52-00:05:25
—7— CHAPTER SEGMENT: 00:04:26-00:04:59



ACTIVITY 1.3

Learning objective: student is able to compare identity
development from different generations.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 1.4

‘ F = FILM SEGMENT
C = CHAPTER SEGMENT

(F: 00:01:37/C: 00:01:11)

(F: 00:06:08/C: 00:05:42)



ACTIVITY 1.4

Learning objective: student is able to offer an interpretation of
decolonial art work.

|

Practical

Practical + Theoretical

Theoretical



CHAPTER 2

THE INJUSTICE

When inequality is institutionalized.




CONCEPT 2.1

S
)i FILM SEGMENT: 00:09:35-00:12:37
~—1  CHAPTER SEGMENT: 00:01:18-00:03:56



ACTIVITY 2.1

Learning objective: student is able to relate the fall of Granada
to challenges in today’s societies.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 2.2

Q3
Vo> 74 FILM SEGMENT: 00:13:02-00:14:42
—7— CHAPTER SEGMENT: 00:04:21-00:06:02



ACTIVITY 2.2

Learning objective: student is able to relate the debate of
Valladolid to challenges in today's societies.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 2.3

S
>IIA FILM SEGMENT: 00:15:33-00:18:16
—1— CHAPTER SEGMENT: 00:06:52-00:09:36



S DIMENSIONS OF COLONIALISM

. EcoNoMic

. PoLITICAL

. SOCIAL

. CULTURAL

. GEOGRAPHIC

1.Economic: wealth created in the colonized world was transported to the
colonizer's world.

2.Political: the colonizer instituted an administration in the colony, run by
white people from the colony.

3.Social: social relations were organized on the base of race and ethnicity.
White on the top, black and brown on the bottom.

4. Cultural: a new form of knowledge production came into being, where
university and universalism and exclusive western knowledge was seen as
superior.

5.Geographic: a new world civilization came into being.

27



ACTIVITY 2.3

Learning objective: student is able to relate the 5 dimensions of
colonialism to challenges in today's society.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 2.4

>IIA FILM SEGMENT: 00:18:16-00:22:3]1
——— CHAPTER SEGMENT: 00:09:36-00:13:51



THEOLOGICAL RACISM BIOLOGICAL RACISM CULTURAL RACISM
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THEOLOGY SCIENCES SCIENCES

1.Theological racism: in the first period from 1500 to 1650 the authority of
knowledge was theology. So superiority/inferiority was argued from
theology.

2.Biological racism: from 1650 to 1850 philosophy and natural science and
biology were the authority of knowledge and they argued racism from
biology.

3.Cultural racism: with the rise of the social sciences from 1850 onward,
inferiority was argued from culture.
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ACTIVITY 2.4

Learning objective: student is able to relate the 3 stages of
racism to challenges in today's society.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 2.5

S
Vo> 74 FILM SEGMENT: 00:24:29-00:32:20
—7— CHAPTER SEGMENT: 00:15:50-00:23:39



ACTIVITY 2.5

Learning objective: student is able to identify and reflect on
colonial legacies in today's societies.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 2.6

‘ F = FILM SEGMENT
C = CHAPTER SEGMENT

(F: 00:22:52/C: 00:14:12)



ACTIVITY 2.6

Learning objective: student is able to offer an interpretation of
decolonial art work.

|

Practical

Practical + Theoretical

Theoretical



CHAPTER 3

THE NARRATIVE

When history is purposefully forgotten.




LIES OF COLONIALISM
OCCUPATION COLONIZATION

1. TERMINOLOGY LOOTING GOLDEN AGE
BANDITISM ENTREPRENEUR

COMPENSATION ——+——

SELECTIVE FACTS —+==+==+==== POPULATION
— - SCIENCE

ABOLITION

NARRATIVE OF LIES EEGALITE, FRATERNITE, LIBERTE
BENEVOLENCE

GREATER THEORY RISE OF CIVILIZATION
ERASURE OF ETHICS ——— &cob©R BAB? TRUE OR FALSE?

1.Terminology: The first technique is using a terminology that covers up

the truth.
2.Selective facts: The second is that you don't use all the facts. You use

only some facts to distort the world.
3.Narrative of lies: Then the third is, you create a narrative of lies.
4. Greater theory: You put this narrative into a greater theory, which is the

rise of civilization.
5.Erasure of ethics: And the last part of creating lies is that you leave

ethics out of the story.

37



CONCEPT 3.1

QY
>IIA FILM SEGMENT: 00:33:55-00:35:09
T CHAPTER SEGMENT: 00:01:34-00:02:48



ACTIVITY 3.1

Learning objective: student is able to identify colonial
terminology and offer a decolonial alternative.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 3.2

N3
)i FILM SEGMENT: 00:35:08-00:36:26
~—1  CHAPTER SEGMENT: 00:02:47-00:04:05



ACTIVITY 3.2

Learning objective: student is able to identify gaps in a colonial

narrative and offer additional facts to provide a decolonial
perspective.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 3.3

59D
g4 FILM SEGMENT: 00:36:26-00:38:24
S CHAPTER SEGMENT: 00:04:04-00:06:03



ACTIVITY 3.3

Learning objective: student is able to recognize a narrative of lies
and provide a decolonial perspective.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 3.4

S
>IIA FILM SEGMENT: 00:38:23-00:38:58
T CHAPTER SEGMENT: 00:06:02-00:06:37



ACTIVITY 3.4

Learning objective: student is able to recognize colonial theory
and critique it.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 3.5

S
P>#4 FILM SEGMENT: 00:38:57-00:39:18
-~ CHAPTER SEGMENT: 00:06:36-00:06:58



ACTIVITY 3.5

Learning objective: student is able to address ethical questions
in colonial narratives.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 3.6

‘ F = FILM SEGMENT
C = CHAPTER SEGMENT

(F: 00:39:18/C: 00:06:57)

(F: 00:41:53/C: 00:09:32)



ACTIVITY 3.6

Learning objective: student is able to offer an interpretation of
decolonial art work.

|

Practical

Practical + Theoretical

Theoretical



CHAPTER 4

THE CONVERSATION

When it's on the agenda.




CONCEPT 4.1

SO
P74 FILM SEGMENT: 00:43:09-00:46:54
—7— CHAPTER SEGMENT: 00:00:06-00:03:52



ACTIVITY 4.1

. Learning objective: student is able to critique a colonial view.

Practical

Practical + Theoretical

Theoretical



CONCEPT 4.2

QN
>IIA FILM SEGMENT: 00:48:06-00:50:28
—1— CHAPTER SEGMENT: 00:05:05-00:07:26



ACTIVITY 4.2

Learning objective: student is able to recognize and challenge
tactics of divide and rule.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 4.3

‘ F = FILM SEGMENT
C = CHAPTER SEGMENT

(F: 00:45:19/C: 00:02:17)

(F: 00:46:53/C: 00:03:51)



ACTIVITY 4.3

Learning objective: student is able to offer an interpretation of
decolonial art work.

|

Practical

Practical + Theoretical

Theoretical



CHAPTER S

THE MOVEMENT

When you stop asking
and start demanding.




CONCEPT 5.1

S
>IIA FILM SEGMENT: 00:50:51-01:00:39
—5— CHAPTER SEGMENT: 00:00:16-00:10:05



ACTIVITY 5.1

Learning objective: student is able to develop a strategy of
resistance.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 5.2

‘ F = FILM SEGMENT
C = CHAPTER SEGMENT

(F: 01:00:39/C: 00:10:05)



ACTIVITY 5.2

Learning objective: student is able to offer an interpretation of
decolonial art work.

|

Practical

Practical + Theoretical

Theoretical



CHAPTER 6

THE RESPONSE

When the establishment hits back.




CONCEPT 6.1

5>
g4 FILM SEGMENT: 01:02:57-01:09:02
S CHAPTER SEGMENT: 00:00:08-00:06:15



Mechanics of oppression

1.Intimidation of allies: "They try to intimidate people who have the
courage to support us."

2.Attack on person, not on content: "A lot of times when | try to speak
about this topic, | immediately got attacked. Not because of what | said,
but because of who | was. So | was personally attacked, not on the issue
itself."

3.Criminalization: "Turning the criminal into the victim and the victim into
the criminal.”

4. Repression: "And how they do it, they do it in public. To make everybody
know, that if you stand up, this will happen to you and it's gonna be a

punishment."

5.Alternative voices: "So whenever there is a struggle of commmunities of
color, suddenly you will see from that community of color people
standing up defending the colonizer."

6.Divide and rule: "Whenever people of different communities come
together, suddenly you get the narrative that creates hate and tension of
one community against the other."




ACTIVITY 6.1

Learning objective: student is able to recognize mechanics of
oppression.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 6.2

‘ F = FILM SEGMENT
C = CHAPTER SEGMENT

(F: 01:07:25/C: 00:04:38)

(F: 01:09:01/C: 00:06:15)



ACTIVITY 6.2

Learning objective: student is able to offer an interpretation of
decolonial art work.

|

Practical

Practical + Theoretical

Theoretical



CHAPTER 7

THE RECOVERY

When we regain our strength.




CONCEPT 7.1

S
)i FILM SEGMENT: 01:10:31-01:14:53
~—1  CHAPTER SEGMENT: 00:00:09-00:04:32



ACTIVITY 7.1

Learning objective: student is able to identify
elements that strengthen their spiritual fortitude.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 7.2

VY
>IIA FILM SEGMENT: 01:14:54-01:17:44
—7— CHAPTER SEGMENT: 00:04:33-00:07:22



ACTIVITY 7.2a

. Learning objective: student is able to express self-love.

Practical

Practical + Theoretical

Theoretical



ACTIVITY 7.2b

Learning objective: student is able to distinguish between
people and power.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 7.3

>
g4 FILM SEGMENT: 01:17:43-01:19:12
S — CHAPTER SEGMENT: 00:07:21-00:08:50



ACTIVITY 7.3

Learning objective: student is able to apply a long view of
history.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 7.4

U
>IIA FILM SEGMENT: 01:19:12-01:19:54
T CHAPTER SEGMENT: 00:08:50-00:09:32



ACTIVITY 7.4

Learning objective: student is able to recognize and overcome
self-censorship.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 7.5

‘ F = FILM SEGMENT
C = CHAPTER SEGMENT

(F: 01:11:45/C: 00:01:23)

(F: 01:13:51/C: 00:03:30)



ACTIVITY 7.5

Learning objective: student is able to offer an interpretation of
decolonial art work.

|

Practical

Practical + Theoretical

Theoretical



CHAPTER 8

THE LEGACY

When we stand on the shoulders of giants.




CONCEPT 8.1

#94 FILM SEGMENT: 01:20:02-01:26:40
~ 1| CHAPTER SEGMENT: 00:00:05-00:06:45



ACTIVITY 8.1

Learning objective: student is able to reflect on contributions by
historical figures of resistance.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 8.2

S
>IIA FILM SEGMENT: 01:26:40-01:27:21
—1 CHAPTER SEGMENT: 00:06:45-00:07:27



ACTIVITY 8.2

Learning objective: student is able to identify concepts for
building a new world civilization.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 8.3

SO
>IIA FILM SEGMENT: 01:27:21-01:28:01
—1— CHAPTER SEGMENT: 00:07:26-00:08:07



ACTIVITY 8.3

. Learning objective: student is able to take on a pluralistic view.

Practical

Practical + Theoretical

Theoretical



CONCEPT 8.4

S
>IIA FILM SEGMENT: 01:28:00-01:28:33
—1— CHAPTER SEGMENT: 00:08:06-00:08:38



ACTIVITY 8.4

Learning objective: student is able to reflect critically on their
own process of development.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 8.5

‘ F = FILM SEGMENT
C = CHAPTER SEGMENT

(F: 01:21:25/C: 00:01:31)

(F: 01:25:52/C: 00:05:57)



ACTIVITY 8.5

Learning objective: student is able to offer an interpretation of
decolonial art work.

|

Practical

Practical + Theoretical

Theoretical



CHAPTER 9

THE LIBERATION

When we're no longer afraid.




CONCEPT 9.1

NSN3
774 FILM SEGMENT: 01:28:45-01:31:28
\ CHAPTER SEGMENT: 00:00:11-00:02:54



ACTIVITY 9.1

Learning objective: student is able to identify elements of
progress in a social movement.

|

Practical

Practical + Theoretical

Theoretical



CONCEPT 9.2

‘ F = FILM SEGMENT
C = CHAPTER SEGMENT

(F: 01:31:27/C: 00:02:52)



ACTIVITY 9.2

Learning objective: student is able to offer an interpretation of
decolonial art work.

|

Practical

Practical + Theoretical

Theoretical






SETTING UP



LISTENING ON 3 LEVELS

Learning objective: student is able to distinguish between
emotional and factual conversations.

|

Activity

Instructions



FISHBOWL DIALOGUE

Learning objective: student is able to recognize

underrepresented voices in a conversation and bring them to the
forefront.

|

Activity

Instructions



GLOBAL SNAP

Learning objective: student is able to connect local challenges to
institutional structures.

|

Activity

Instructions



FORUM THEATER

Learning objective: student is able to employ strategies that
solve conflict situations.

|

Activity

Instructions



RESOURCES




SETTING UP



GET INFORMED

Publications that inspired The Uprising.




GET INVOLVED

If you want to get involved, feel free to reach out.

ORGANIZATIONS FEATURED IN THE UPRISING

CAMPAIGNS FEATURED IN THE UPRISING



THANK YOU

A word of gratitude.
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